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likely be a disadvantage for the child's performance. Also, cultural distance to the host country and lack of experience with the school system will make parents less prone and less able to take part in their children's schoolwork… (Jonsson & Rudolphi, 2011, p. 488) .
In addition to the above-mentioned aspects, there are other important resources that families need for the success of their children's education. Behtoui and Neegaard (2016) discuss the contribution of "extra-familial social capital" which could be gained through "parental networks", "active membership in social organizations" and through "friendship networks". These are resources, difficult to get access to, without actively working to gain them.
The residential area where the family is located influences the student's achievement. Brännström (2008) , identifies an increasing residential segregation in recent decades in the three major cities in Sweden, Stockholm, Gothenburg, and Malmo. He further explains the impact on the youth living in these areas; that they are influenced by "role models and peers' behavior". According to him, this has its own impact on the individual student's performance in school.
The main concern of the study is to get the students' versions of the reasons for their failed grade. Their views on having failing grades are given in relation to school, their family situation, and residential areas. Both educational, family and societal perspectives are considered.
For the study, I interviewed students in one vocational high school in a big city in western Sweden. The interview was aimed at students with an immigrant background, who arrived in Sweden 3-5 years before the larger migration to the country in 2015. These students attended Swedish compulsory school, and during the interview they studied at one professional high school. In this high school, they have the possibility to improve the result of the subjects they failed in and they could train in electrical, mechanical and other professional subjects. The interviewed students failed in one or more subjects at the end of their compulsory school (ninth grade) before they joined this high school.
Aims & Research Questions
The aims of the study are to find out how these students are reasoning about their failed grades and how they view their school, the condition in their family and their residential situation. Hopefully, the findings from this study can add to the general knowledge on how these students perceive their results, schooling, family situation and residential areas. Those who are working to improve the students' achievements and schools' inclusion of immigrant students could also gain from the study.
The study will attempt to answer the following questions:
What school-related issues do the interviewed students mention as contributing factors to their failing grades in school?
How do they explain their family situation as a contributing factor to their failure?
What kinds of explanations do they provide concerning the influence of their residential areas with regards to their results in school? While examining the problem from different perspectives, I would also like to argue on the relevance
Published by SCHOLINK INC. present the ecological model as a perspective for the study. Then I will proceed to some details on the method I used, followed by the results of the study with some quotations from the students and finally a summary and discussion on the results of the study.
Theoretical Perspective
Even if the focus is on their grades and school situation, to understand the reality of the students, there is a need to understand the holistic situation of each interviewed pupil. To achieve this the ecological model will be considered as a theoretical framework (Anderson et al., 2004; Hamilton & Moore, 2004; Rutter, 2006; Nilson & Bunar, 2015) . The ecological model will provide the opportunity to look closer at the student's relation to their classmates, teachers, family members, and neighborhood.
The ecological model for studying refugee children is described by Anderson, Hamilton, Moore, Loewen and Frater-Mathieson (2004) as follows:
… A key feature of the model is the distinction between pre-migration, trans-migration, and post-migration factors. Pre-migration factors include those characteristics and experiences of the refugees that occurred prior to leaving the home country. Trans-migration factors include those experiences that occurred in the transition from home to host country. This could be a short transition that includes the plane trip from home to host country or could involve years spent hiding or in refugee camps prior to moving to the host country. Finally, post-migration factors include those experiences that occur upon arrival in the host country. These factors are described, at each point in time, in terms of Bronfenbrenner's theory, which places the individual in his or her social and ecological context (Anderson, Hamilton, Moore, Loewen, & Frater-Mathieson, 2004, pp. 7-8) .
Our model helps identify the relevant factors and organizes them in two ways; first at a point in time-pre-migration, trans-migration and post-migration-and secondly by utilizing Bronfenbrenner's ecological theory of development to identify an individual, familial and broader ecological factors, factors that influence the child's development across the three migratory phase (Ibid, p. 9) .
This model provides the opportunity to investigate the whole process in the immigrant child's life, the pre-migration, trans-migration, and post-migration. The students targeted in the study lived for some years in Sweden and attended a part of their school in the country. To study their situation, the focus is on the post-migration period.
In addition to the ecological model, Pierre Bourdieu's concepts of capital and reproduction will be used.
As some of the interviewed students have been in Sweden and attended Swedish schools for a short time, they lack the linguistic capital (Bourdieu, 1991) for success. It is also possible that those who are born in Sweden, as well as those who arrived later, could lack the valuable and necessary economic, cultural and social capital, which could lead to the reproduction of the existing underclass and societal structure (Bourdieu & Passeron, 1990) .
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Method
The study used interviews as the main method (Kvale, 1996; Bryman; Loseke, 2013) and supplemented it with some relevant literature on the subject. In the beginning, I interviewed 21 students and later on data for three of them was taken out from the study. These three students as the rest of the group members have an immigrant background and volunteered to be interviewed, but in my review of the interviews I found out that two young men worked as assistant teachers in the school and one female student declared at the end of the interview she had passed all the subjects at the end of the compulsory school. Each of the remaining 18 interviewed students failed in one or more subjects at the end of the compulsory education. This qualified them to the aims of the study and to be able to answer the research questions.
The students were informed about the purpose of the study and their consent to participate was gained.
Information to them included that they will be anonymous in the study, as well as information about their right to withdraw from the study at any time. Also they were informed that the collected data will be used only for research purpose (Vetenskapsrå det, 2017) . The names of students mentioned in the results of the study are pseudonyms. The name of the high school they attended during the study and the names of the schools they attended before they joined this school are not mentioned.
The following tables provide information on the students' age, sex, and country of birth. It also includes the students' parents' country of birth. In the tables above we can see that out of the 18 interviewed students, only four of them are girls. Most of the students, six of them, are born in Sweden and have parents with immigrant backgrounds. Four students and five parents are born in Somalia.
Results
Students gave various reasons as to affected their schooling. Some of the reasons are linked to their schools, family relationships and community structures. Social structures were mentioned in relation to the living areas of the students. The results of the study are organized in a way that will help to answer the research questions and they are presented under different themes; schooling, family situation and residential areas.
Schooling
Six of the eighteen, interviewed students are born in Sweden to immigrant parents. The other students came to Sweden three to five years before the interview. Most of them attended schools before they came to Sweden while others had no schooling before they came to Sweden. One student said that he problematic relationship with their English teachers, while the third student explained that the school had many temporarily employed teachers with whom he could not establish good contact.
In their relationships with classmates, most are positive, but one student says he "does not have contact with those who are not serious and those that play truant". Another student (Faisal) explains more how his contact with his classmates has been: … There, in the beginning in a place called A, they say they are not racists, but they are and in the gym, they tried to push me down all the time. The students they do not want me to play better than them and I am stronger than them, they do not want to see it, they want to depress me. They start bitching and said bad things behind my back. Everyone in the class was talking behind my back that I'm blah blah blah blah… I left for B for one year. After a year when I came back to A, they started to say that I'm not that person they were talking about. They began to say that I'm a nice guy and they started to discover me. After a year, they began to understand me and say I'm not the guy they thought I was from the beginning. Yes! they understood I'm like everyone else who wants to be somebody in the future.
I do not know why they were so against me. In the beginning, they did not have immigrants in the school, they only had those who had been born in Sweden that can speak good Swedish, but I could not and did not talk to them, joked and stuff. I also smoked and they were saying I smell blah blah blah… Then they started saying he may have had problems in his homeland, understood me a little bit. In the end, it was fine.
In addition to relational problems, these students raised other problems that they considered schools should do something. In the school, the students have observed that the number of students increased, but no change in the number of teachers. Another student describes that in another school, because of economic problems in the school, some teachers including a popular and good mathematics teacher were forced to leave, and after that many students gave up their struggle to improve their knowledge in mathematics. There are also schools described to have new substitute teachers weekly, and because of this, students could not establish a good relationship with any of them. One student (Kadier) says it's not just that there are many substitute teachers, but most of them could not teach a subject such as In their discussion on why they fail, some give the short time they have been in Sweden as the main reason. According to these students, the short period they have been in the country is not enough to master the language. There are also some who say that they do not take school seriously and others who say there are other problems in their lives that need more attention than school.
In a question about them receiving a fair grade in their examination, 16 out of 18 said that they were given a fair rating. They said the responsibility for their failure should fall on themselves or the context, not on their teachers.
Family Situation
There are variations in family relationships for the students. As it was mentioned earlier some came to Sweden alone, some with their parents, and some are born in Sweden to immigrant parents. The majority of them live with both or one parent and have more than three siblings. Most of the parents have no formal education and they are unemployed or attend language courses. The family situation, affects students' education in various ways.
In some families, there are parents who can help with homework, but a large number of parents cannot do that. Students with older siblings get help from them. There are also possibilities that some cousins and other relatives who live in the same area takes responsibility for helping these students with their home works.
For those who have many siblings, their parents are described as not being able to give enough attention to each child. Even if there are not many siblings in some families, one child could feel a lack of sufficient attention from parents. A student said, "I have a younger sister and an older brother. The one in the middle always has a tough time. The youngest one is the most loved child".
A student whose parents are from Turkey, describes the situation:
I have relatives still living in Turkey, it is not only me but we help those who need a support from us. In our family there is no money that only belongs to my father or belongs to my mother, it is the whole family's money, we help in case there are some needs. I work in my cousin's pizzeria to earn some money, and that money is also a part of the money we are using to help those who are in our homeland.
Another situation that seems to affect students' schooling and their results is the students' or their parents' planned or unplanned movement or leaving their country of origin. Hasan, a student with parents from Somalia describes his situation as follows:
When I was eight we moved to England and at that time I could speak Swedish.
Seven years later, in 2013, we were in Sweden for my brother's wedding and we remained here.
In Sweden, I started speaking English with people, until I started speaking Swedish again.
Another student, Basim, described his family situation and the impact of leaving Turkey on his schooling:
I have gone to school in Turkey for six years and then I moved to Denmark and then my life Except for my dad, who has had a residence permit, the rest of us family members traveled forth and back between Denmark and Turkey every three months. My sister was born in Denmark and she received a residence permit. I, mum and my brother did not and we were there as tourists every three months before we moved to Sweden.
As we can see above, there are different conditions that affected and are affecting the schooling for some of the students. Many of them are conscious of their goals and are hardworking, and despite facing different problems, they are facing are determined to move forward to achieve their different goals.
The general impression the interviewed students give regarding their parents show some kind of understanding and in some cases strong solidarity with their parents. One student expressed it as Some of the students are positive about their suburbs. One student says, "I like my area because I've grown up there and it's home". Other students argue in favor of their areas by comparing them with other troubled suburbs nearby. They believe that their suburb is calmer than the others.
There are some students who emphasize that it is difficult to have contact with the Swedes in the area where they live. Mohamed emphasizes this as follows:
I think that immigrants must try to contact Swedish people. If you are only with those from your country of origin you are talking your mother tongue. If you talk with Swedes, you have the opportunity to learn the Swedish language and it makes it easier for you in school. I always lived in the Swedish area and it made it easier for me to learn the language. The language is always the foundation for an education.
Nasser, one of the students expresses his frustration by saying: "In my area nowadays there is no job, and many young people turn to crime and drugs. I think it is difficult". There are also students who describe the lack of recreation centers, there is no meeting place for young people to get help with homework, play various indoor games or hang around to talk.
In addition to the lack of venues that are described above, in some areas, it is difficult to live. There are both differences and similarities between different suburbs. In some suburbs, students describe deteriorating security situations. They describe the presence of weapons and drugs for sale.
scoter and those two who were on it started screaming and everyone stopped to look at them and they started shooting in the air. The two shooters were masked. Now there is an in-house football on Mondays, Wednesdays, and Saturdays. It's just that, everything else has disappeared. It's boring to live there.
Even if there are some students who are positive about their residential areas, in most cases, descriptions of their residential areas show how the interviewed students are disappointed with the development in their living areas. The disappointment is due to lack of essential services that could make life easy for them and the deteriorating security situation. In some cases, young people are not only disappointed, they are afraid for their lives. It is impossible to say this cannot affect their school attendance and performances.
Summary and Discussion
This study aimed at finding out how 18 students in one technical high school are reasoning about their failure in one or more subjects at the end of comprehensive school and how they relate their school, family and residential situations in relation to their school performance. The results of the study indicate inadequate resources, services and in some cases relations with their peers in schools as the major causes for their failure. The reasons given in relation to their family includes coming to a new country, moving back and forth to other countries, having many siblings, parents educational background, lack of financial resources and their families taking responsibility for relatives remaining in the country of origin. Segregated residential areas with a higher rate of unemployment, lack of future hope, high crime rate and lack of recreational facilities for the youth are mentioned.
The students described some deficiencies in their schools' ways of dealing with the language courses, resources, and administrative weaknesses. According to the Swedish National Agency for Education (Skolverket, 2004) , the students' knowledge of the Swedish language influences their success in all subjects they are studying. These students, while describing the shortcomings of their schools, did not put the responsibility for their failure on others. They did not even emphasize the structural problem in the school system-they rather put the blame for their failure on themselves.
I am surprised that these students were not mainly accusing their teachers of the difficulties they experienced in their education process. It was not more than three students out of 18 who mentioned the problems they have had with their friends and their teachers. I wonder if the majority of them want to be polite and not say anything negative about their relationships with others, if they are genuine in their comments or if they understood that the school problem is only one part of their total problem.
Some researchers (Bergren, 2013; Behtoui & Neegaard, 2016) emphasize that parents' education and social capital can influence their children's educational success. The results of the interviews show that these students' parents lack of educational, cultural, financial and social capital in their new country have negatively influenced the students' results. Due to the language barrier, many parents were forced into unemployment. The students never blamed their parents for what they lacked, rather they www.scholink.org/ojs/index.php/jecs
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The burden these students carry because of various problems experienced as individuals can have different effects on them. In the post-migration context (Anderson, Hamilton, Moore, Loewen, & Frater-Mathieson, 2004, pp. 7-8) , separation from their childhood friends, not speaking the host country language, the weather and physical environment were among the difficulties the students faced. For many, their new residential location was difficult to comprehend. It was contributing to an alienation from the majority of the population (Safipour & Emami, 2011; Lindbä ck & Sernhede, 2013) . In addition to the alienation, they are expressing, their daily experiences and the stigma (Bunar, 2011; Lindbä ck & Sernhede, 2013) that was related to living in these suburbs. For many, it is not safe to live in these areas today and others would like to leave as soon as situations allow them. There are also some who express they would never allow their children to grow up in these environments. They want to distance themselves and their next generation from reproducing (Bourdieu & Passeron, 1990 ) the segregated life they lived.
As mentioned earlier, students of foreign origin have many hurdles to complete compulsory school with passing grades. Even if there are individual variations, factors related to family, school, and residential areas have mainly influenced these students results (Skolverket, 2004) . As the roots of the problem are multi-dimensional, the solutions will also need a cooperation between their families, schools, different societal institutions and government authorities.
I believe this study based both on literature in the field and empirical study highlighted a group of students' reflection on their failure in one or more subject in their comprehensive schools. In the results of the study there could be some relevant details that will help policy makers, practitioners and future researchers. However, I cannot claim this study to be sufficient in terms of reaching a wider conclusion on students with a foreign background who failed on one or more subjects when they concluded their comprehensive school.
A wider study by using more diverse methods than only an interview would provide more knowledge on this group of students. My study included students with an immigrant background who were in Sweden before a large number of immigrants arrived in 2015. I believe a future study that covers the large population of students, including those who arrived in 2015 and later, will give us a deeper knowledge on their experiences and their reflections.
